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The present study aimed to determine the effectiveness of the "Path to Success"
educational program, based on identity-based motivation theory, in enhancing
students' academic engagement. The present study employed a quasi-
experimental design with a pre-test, post-test, and follow-up structure, including
a control group. To achieve this, two ninth-grade classes from female students
enrolled in the 2023-2024 academic year in Galehdar (Fars Province) were
selected using convenience sampling. These classes were then randomly
assigned to the experimental group (21 students) and the control group (21
students). The experimental group underwent an educational intervention using
the "Path to Success" program, based on identity-based motivation theory, over
the course of 11 sessions, each lasted 70 minutes. Meanwhile, the control group
received standard school instruction. The participants in both groups were
assessed for academic engagement at three stages: before the intervention, after
the intervention, and during a six-week follow-up period. The results of the
multivariate covariance analysis indicated that the "Path to Success" training
program led to an increase in behavioral, agentic, cognitive, and emotional
academic engagement. This improvement remained stable through the follow-
up phase for all dimensions of engagement, except for the emotional aspect.
Given these findings, it can be concluded that identity-based motivation training
is an effective approach for enhancing students' academic engagement.
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The Effect of Identity-based Motivation on Students' Academic Engagement

Extended Abstract

Introduction

There is a gap between envisioning future
identities, achieving positive future identities,
and avoiding negative future identities, and
merely envisioning a future identity does not
lead to a future-focused action towards
achieving goals. Various approaches have been
taken to this issue, but none has provided a
complete answer. Oyserman's (2015) identity-
based motivation theory addresses when and
how future identity can matter and guide action
path. The theory of identity-based motivation is
a social-cognitive psychological theory that
points to the idea that by operationalizing the
three components of identity-based motivation,
significant effects on future-focused actions can
be expected. The first component, accessibility,
means that the future identity is currently
present in the individual's mind. The second
component, psychological relevance,
emphasizes the creation of conditions where
strategies align with the individual's identity.
The third component, interpretation of the
experienced difficulties, means that the
challenges encountered along the way serve as
indicators of the significance of the task at
hand. In a set, each of the three components of
identity-based motivation come together and
influence the effort and academic engagement
which potentially leads to increased academic
engagement among students, a topic that is
aimed to investigate in the current study. The
current study was conducted to assess the
effectiveness of the "Path to Success"
educational program based on the identity-
based motivation theory on the academic
engagement of high school female students.
The research hypothesis suggests that an
educational intervention based on the "Pathway
to Success" package has a positive impact on
students' academic engagement.

Method
This research is of an applied nature, conducted
in a quasi-experimental design, with pre-test,

post-test, and one-and-a-half-month follow-up
with the control group. The present research
population consisted of all ninth-grade female
students who were studying in Galehdar (Fars
Province) during the academic year 2023-2024.
The convenience sampling was utilized, with
two girls' high schools initially selected to
participate in the program. From each school,
one ninth-grade class was chosen as the sample
group. These students were then randomly
assigned to the experimental group (21
participants) and the control group (21
participants). The experimental group received
an educational program titled "Path to
Success,” based on the identity-based
motivation theory, consisting of eleven 70-
minute sessions. The control group received
regular school instruction without any specific
training. The experimental and control groups'
measures were assessed and compared in the
variable of academic engagement in three
stages: pre-intervention, post-intervention, and
the one-and-a-half-month follow-up period.
This research utilized MANCOVA and
ANCOVA to investigate the hypotheses by the
use of SPSS-20 software.

Results

The findings of the study revealed that in the
two stages of post-test and follow-up, with the
elimination of pre-test effects, that identity-
based motivation-oriented education
significantly impacted behavioral, affective,
and cognitive dimensions of academic
engagement.

Discussion and Conclusions

In conclusion, based on the findings of this
research, it can be inferred that the "Path to
Success" program, which is based on the theory
of identity-based motivation, leads to an
increase in adolescent academic engagement.

Keywords: academic engagement, identity-
based motivation, path to success
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